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	EDCI 6360:  Critical Issues in Curriculum Studies
Spring 2014
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Instructor:
Dr. Pamela Harrell, Ed.D. 
Office:

Matthews Hall 204H

Office Phone:
940.565.4051
Fax:

940.565.4952

E-Mail:

pam.harrell@unt.edu
Office Hours: 
W and R 4:30 – 5:30 p.m. by appointment
Tech Support:
Learn Helpdesk – bbsupport@unt.edu
Required Texts: 
Popham, J. (2008). Transformative Assessment. Alexandria, VA: ASCD.
Andrade, H. L. & Cizek, G. J. (Eds.). (2010). Handbook of Formative Assessment. New York: Routledge. 

Eddy, C. M. & Harrell, P.E. (2012). AssessToday. Unpublished manuscript.

Recommended Texts: 

Novak, J.D. (2010). Learning, creating and using knowledge: Concept maps as facilitative tools in schools and corporations (2nd Ed.). New York: Routledge.

Hattie, J. (2009). Visible learning: A synthesis of over 800 meta-analyses relating to achievement. New York: Routledge.
Software and Hardware Required:
In addition to the software and hardware requirements listed by Blackboard Learn additional requirements are:

· Word processing program (i.e., MS Word()

· Spreadsheet program (i.e., Excel)

· Plugins (i.e., Shockwave(, Adobe Acrobat Reader()

· External email service outside of Learn (e.g., Eaglemail(, hotmail(, yahoo() 

Description: 

EDCI 6360 – Critical examination of current topics and issues in the field of curriculum studies. Student analyze trends in U.S. and international education in terms of transformation and globalization.
This course provides information about assessment including the foundation for assessment as well as formative assessment methods including rubrics, concept maps, progress variables, learning progressions, classroom observations, and the role of grades. Program assessment, school-wide improvement, and their relationship to high-stakes assessment are also explored ini a context of sorting, selection, and monitoring evidence-informed strategies. The goal of this course is to study and understand assessment, its role in maximizing individual learning as professionals translate theory and policy into actual classroom practice.

Instructor Background: 
Dr. Pamela Esprívalo Harrell is a member of the Department of Teacher Education and Administration where she serves as an Associate Professor who specializes in science education. Together with Dr. John Quintanilla she is a Co-director for the Teach North Texas Program (TNT), a partnership between the College of Arts and Science and the College of Education. The focus of the TNT program is to prepare a new generation of highly effective teachers of mathematics and science. Over the past decade, her scholarship, teaching and service at the University of North Texas have advanced research about teacher quality, while improving both the number and quality of new and existing science and mathematics teachers within North Texas schools. She has published 20 articles in national and international peer-reviewed journals as well as 13 articles in international conference proceedings. Dr. Harrell has served as the principal investigator or CoPI on over $9 million in external grant funding, almost all of which directly relates to STEM teacher preparation and education Her research about teacher quality and teacher effectiveness has been presented at over 100 international, national, and state conferences. She received the 2011 Teacher Scholar Award from the UNT Office Research Services and in 2009 was awarded the President’s Council Teaching Award at UNT. Dr. Harrell serves on the Executive Committee for UNTs Faculty Senate and serves on numerous professional and university committees.
Beliefs about Assessment:

In this course the following fundamental beliefs underlie the topics presented in this course:

· Assessment begins with gathering information using varying formats such as test scores, observations, questioning, lesson plans, peer-assessment, and other sources.

· Assessment data should drive lesson planning activities that:
· Communicate clear alignment of curricular assessments with learning targets;
· Incorporate prior knowledge making connections to our experiences;
· Focus on student learning that includes non-evaluative feedback;
· Promote equality;

· Occur frequently and are embedded in the lesson;

· Include strategies that emphasize mastery of self-assessment including
· Multiple examples used to assess learning; 
· Metacognitive strategies (what works best for the individual);
· Individual reflection and monitoring of learning.
· Sustained and adequately funded professional development represent two essential elements of program assessment that underlie school-wide reform. 

Course Objectives:

1. Use John Hattie’s Visible Learning book to identify and rank at least ten formative assessment strategies that greatly improve student achievement. (5)
2. Individually, design a minimum of five authentic and traditional assessment tools for one TEKS to improve K-12 student learning. (5)
3. Use AEIS to establish and support need for one middle school or high school academic subject, then develop an assessment plan to improve student learning. (10)
4. Working with a peer, provide a written critique for at least one undergraduate UNT key assessment that utilizes expert interviews, TExES results, and student feedback. (10)
5. Working with a peer, create a flowchart that uses databases and other technologies to systematically collect TNT Program data. (10)
6. Working with a large group, write database queries to evaluate program effectiveness for the TNT Program. (10)
7. Identify key components of concept mapping. (2)
8. Use the TEKS to create one concept map that includes at least 20 concepts which are related to you. (13)
9. Identify and discuss the use of progress variables and learning progressions to scaffold instruction and reach learning targets. (10)
10. Create 5-10 progress variables for at least one learning progression related either to the TEKS or to mastery of assessments for use in elementary classrooms. (5)
11. Know, understand, apply, analyze, and evaluate instructors using the AssessToday instrument. (20)
Honesty and Integrity:

The UNT Code of Student Conduct and Discipline provides penalties for misconduct by students, including academic dishonesty. Academic dishonesty includes cheating and plagiarism. The term “cheating” includes, but is not limited to, (1) use of any unauthorized assistance in taking quizzes, tests, or examinations; (2) dependence upon the aid of sources beyond those authorized by the instructor in writing papers, preparing reports, solving problems, or carrying out other assignments; and (3) the acquisition, without permission, of tests or academic material belonging to a faculty or staff member of the university. The term “plagiarism” includes, but is not limited to, the use of the published or unpublished work of another person, by paraphrase or direct quotation, without full and clear acknowledgement. It also includes the unacknowledged use of materials prepared by another person or agency engaged in the selling of term papers or other academic materials. If a student engages in academic dishonesty related to this class, the student will receive a failing grade on the test or assignment and a failing grade in the course. In addition, the case will be referred to the Dean of Students for appropriate disciplinary action.

Instructor Communication Parameters:

Students should contact the instructor via text, phone (817.692.9054), or email (pam.harrell@unt.edu). I will respond to student inquiries in not more than three working days (72 hours). Working days do not include weekends, or holidays. Students are also encouraged to develop communication networks with other class members via electronic communication vehicles such as Blackboard messaging, email, or text. Students should consider the communication parameters with regard to assignment due dates. Please be aware that I may not be able to respond to “last minute” requests for assignment clarification, and students may encounter unforeseen problems with their Internet provider, software, or hardware. If you have a question, please be sure to write “question” in the subject box of a message so your question will have priority. 
Submitting Assignments:

Instructions for assignments are located on the course content pages.  Assignments are submitted according to the due dates on the Learn calendar. Late assignments will not be accepted and will receive a grade of zero.

If Blackboard Learn experiences technical problems and you are unable to submit your assignments in Blackboard Learn by the assignment due dates on the course calendar, then the assignment due dates listed on the course calendar will be adjusted accordingly. If it is necessary to contact the instructor during this time, please use the phone, fax, or email outside of Blackboard to contact the instructor.

Grading and Grade Reporting:
Assignment grades are generally reported within one week of the due date on the Blackboard calendar. Suggestions for improvement are provided to students receiving less than full credit for an assignment. Students can access their assignment grades within Blackboard using the “My Grades” tool.  Students who have assignments that are more than two weeks behind will be administratively dropped from the course.  
Grading rubrics for assignments are included for each assignment. Students are encouraged to become thoroughly familiar with grading rubrics used to assess learning in this course.

Calendar

All assignment due dates are listed within the calendar tool of Blackboard.

Sequence of Tests, Papers, and Activities (points are shown in parentheses)
1. Use John Hattie’s Visible Learning book to identify and rank at least ten formative assessment strategies that greatly improve student achievement. (5)

2. Individually, design a minimum of five authentic and traditional assessment tools for one TEKS to improve K-12 student learning. (5)

3. Use AEIS to establish and support need for one middle school or high school academic subject, then develop an assessment plan to improve student learning. (10)

4. Working with a peer, provide a written critique for at least one undergraduate UNT key assessment that utilizes expert interviews, TExES results, and student feedback. (15)

5. Working with a peer, create a flowchart that uses databases and other technologies to systematically collect TNT Program data. (15)

6. Working with a large group, write database queries to evaluate program effectiveness for the TNT Program. (15)

7. Midterm (30)

8. Identify key components of concept mapping. (2)

9. Use the TEKS to create one concept map that includes at least 20 concepts which are related to you. (13)

10. Identify and discuss the use of progress variables and learning progressions to scaffold instruction and reach learning targets. (10)

11. Create 5-10 progress variables for at least one learning progression related either to the TEKS or to mastery of assessments for use in elementary classrooms. (5)

12. Know, understand, apply, analyze, and evaluate instructors using the AssessToday instrument. (25)

13. Final Exam (50)

Grading Scale:

 93% – 100%

A
186 - 200 points

 82% – 92%

B
164 - 185 points

 75% – 81%

C
150 - 163 points

 70% – 74%

D
140 - 149 points

  below
70%

F
139 points and below

Student Responsibilities for Distributed Learning Courses:

1. Be able to work independently on course objectives, given the format for interaction with faculty and students will be nontraditional.

2. Access course web page or initiate contact with instructor prior to 5th class day.

3. Verify appropriate hardware and software as described in the course description.

4. Provide instructor with access to a working email account (Eagle mail, Blackboard or private provider).

5. Contact instructor or instructor assistant within two days if any problems develop with regard to accessing the course.

6. Adhere to communication parameters of course (i.e., messaging, discussion, chat)

7. Complete Blackboard tutorial prior to taking the first Blackboard course.

8. Comply with appropriate electronic etiquette and abbreviations.

9. Acquire all necessary software and books.

10. Complete all course requirements by posted deadlines. 

11. Students should maintain electronic copies in chronological order of ALL journal entries, bulletin board responses, lesson plans, and other assignments listed within the “Sequence of Tests, Papers, and Activities” section of this syllabus. It is the responsibility of the student to verify that all messages AND attachments sent within Blackboard are in their personal Blackboard outbox. All assignments must be sent through Blackboard. Assignments sent through sources outside of Blackboard WILL NOT be considered for credit. Assignments posted less than one week AFTER the due date listed on the Blackboard calendar are eligible for one-half of the assignment points indicated in the “Sequence of Tests, Papers, and Activities” section of this syllabus.
Disabilities Accommodation:
“The University of North Texas complies with Section 504 of the 1973 Rehabilitation Act and with the Americans with Disabilities Act of 1990. The University of North Texas provides academic adjustments and auxiliary aids to individuals with disabilities, as defined under the law. Among other things, this legislation requires that all students with disabilities be guaranteed a learning environment that provides for reasonable accommodation of their disabilities. If you believe you have a disability requiring accommodation, please see the instructor and/or contact the Office of Disability Accommodation at 940.565.4323 during the first week of class.”

 Academic Integrity
Students are encouraged to become familiar with UNT’s policy on academic integrity: http://www.unt.edu/policy/UNT_Policy/volume3/18_1_16.pdf. Academic dishonesty, in the form of plagiarism, cheating. or fabrication, will not be tolerated in this class. Any act of academic dishonesty will be reported, and a penalty determined, which may be probation, suspension, or expulsion from the university. 

Acceptable Student Behavior

Student behavior that interferes with an instructor’s ability to conduct a class or other students' opportunity to learn is unacceptable and disruptive and will not be tolerated in any instructional forum at UNT. Students engaging in unacceptable behavior will be directed to leave the classroom and the instructor may refer the student to the Dean of Students to consider whether the student's conduct violated the Code of Student Conduct. The university's expectations for student conduct apply to all instructional forums, including university and electronic classroom, labs, discussion groups, field trips, etc. The Code of Student Conduct can be found at www.deanofstudents.unt.edu.

Collection of Student Work:
In order to monitor students’ achievement, improve instructional programs, and publish research findings, the Department of Teacher Education and Administration collects random, anonymous student work samples, student demographic information, test scores, and GPAs to be analyzed by internal and external reviewers.

Eagle Connect

All official correspondence between UNT and students is conducted via Eagle Connect and it is the student's responsibility to read their Eagle Connect Email regularly.
SETE

The Student Evaluation of Teaching Effectiveness (SETE) is expected for all organized classes at UNT. This brief online survey will be made available to you at the end of the semester, providing you a chance to comment on how this class is taught. I am very interested in the feedback I get from students, as I work to continually improve my teaching. I consider the SETE to be an important part of your participation in this class. 

Six Student Success Messages
The Department of Teacher Education & Administration supports the six student success messages on how to succeed at UNT:  (1) Show up; (2) Find support; (3) Take control; (4) Be prepared; (5) Get involved; and (6) Be persistent.  Students are encouraged to access the following website:  https://success.unt.edu.  The site contains multiple student resource links and short videos with student messages.

Important Notice for F-1 Students

To read INS regulations for F-1 students taking online courses, please go to this website http://www.immigration.gov/graphics/services/visas.htm and select the link to 

"8 CFR 214.2(f)" in the table next to "F-1."  Paragraph (f)(6)(i)(G)

A Final Rule with clarifications on the restriction can be found in a pdf file located at http://www.immigration.gov/graphics/lawsregs/fr121102.pdf 

Within this document,  refer to Section IX on page 9 with the subject header "Online and Distance Education Courses."

To comply with immigration regulations, an F-1 visa holder within the United States may need to engage in an on-campus experiential component for this course. This component (which must be approved in advance by the instructor) can include activities such as taking an on-campus exam, participating in an on-campus lecture or lab activity, or other on-campus experience integral to the completion of this course.

If such an on-campus activity is required, it is the student’s responsibility to do the following:

(1) Submit a written request to the instructor for an on-campus experiential component within one week of the start of the course.  (2) Ensure that the activity on campus takes place and the instructor documents it in writing with a notice sent to the International Advising Office.  The UNT International Advising Office has a form available that you may use for this purpose.

Because the decision may have serious immigration consequences, if an F-1 student is unsure about his or her need to participate in an on-campus experiential component for this course, s/he should contact the UNT International Advising Office (telephone 940-565-2195 or email international@unt.edu) to get clarification before the one-week deadline.
The Educator as Agent of Engaged Learning: 

Improving the quality of education in Texas schools and elsewhere is the goal of programs for the education of educators at the University of North Texas. To achieve this goal, programs leading to teacher certification and advanced programs for educators at the University of North Texas 1) emphasize content, curricular, and pedagogical knowledge acquired through research and informed practice of the academic disciplines, 2) incorporate the Texas Teacher Proficiencies for learner centered education, 3) feature collaboration across the university and with schools and other agencies in the design and delivery of programs, and 4) respond to the rapid demographic, social, and technological change in the United States and the world. 

The educator as agent of engaged learning summarizes the conceptual framework for UNT's basic and advanced programs. This phrase reflects the directed action that arises from simultaneous commitment to academic knowledge bases and to learner centered practice. "Engaged learning" signifies the deep interaction with worthwhile and appropriate content that occurs for each student in the classrooms of caring and competent educators. "Engaged learning" features the on-going interchange between teacher and student about knowledge and between school and community about what is worth knowing. This conceptual framework recognizes the relationship between UNT and the larger community in promoting the commitment of a diverse citizenry to life-long learning. In our work of developing educators as agents of engaged learning, we value the contributions of professional development schools and other partners and seek collaborations which advance active, meaningful, and continuous learning. 

Seeing the engaged learner at the heart of a community that includes educators in various roles, we have chosen to describe each program of educator preparation at UNT with reference to the following key concepts, which are briefly defined below. 

1. Content and curricular knowledge refer to the grounding of the educator in content knowledge and knowledge construction and in making meaningful to learners the content of the PreK-16 curriculum. 

2. Knowledge of teaching and assessment refers to the ability of the educator to plan, implement, and assess instruction in ways that consistently engage learners or, in advanced programs, to provide leadership for development of programs that promote engagement of learners. 

3. Promotion of equity for all learners refers to the skills and attitudes that enable the educator to advocate for all students within the framework of the school program. 

4. Encouragement of diversity refers to the ability of the educator to appreciate and affirm formally and informally the various cultural heritages, unique endowments, learning styles, interests, and needs of learners. 

5. Professional communication refers to effective interpersonal and professional oral and written communication that includes appropriate applications of information technology.

6. Engaged professional learning refers to the educator's commitment to ethical practice and to continued learning and professional development. 

Through the experiences required in each UNT program of study, we expect that basic and advanced students will acquire the knowledge, skills, and dispositions appropriate to the educational role for which they are preparing or in which they are developing expertise. 

A broad community stands behind and accepts responsibility for every engaged learner. UNT supports the work of PreK-16 communities through basic and advanced programs for professional educators and by promoting public understanding of issues in education. 

This course syllabus is intended to be a guide and may be amended at any time.

	Formative Assessment Strategies (Visible Learning)

	
	2
	1
	0

	Number of strategies
	10 or more strategies are presented
	8-9 strategies are presented
	Less than 8 or absent

	Ranking of strategies
	At least 10 strategies are ranked. The effect size used for ranking purposes is included.
	8-9 strategies are ranked. The effect size used for ranking purposes is included.
	Less than 8 strategies are ranked. The effect size used for ranking purposes is included.

	Quality of strategies
	All strategies selected are among the top 100 strategies to improve student achievement
	90% of strategies selected are among the top 100 strategies to improve student achievement
	Less than 90% of strategies selected are among the top 100 strategies to improve student achievement

	Rationale
	A solid rationale with at least one research citation is provided
	The rationale is generally clear, but includes a/some gap(s). At least one research citation is provided.
	The rationale is generally unclear or absent. No research citation is provided.


	Traditional and Authentic Assessments

	
	2
	1
	0

	Types of Assessment
	A total of five traditional and authentic assessments are presented
	At least four traditional and authentic assessments are presented.
	Less than four traditional and authentic assessment are presented 

	Syntax of Assessment
	The syntax for five traditional and authentic assessments is accurate.
	The syntax for four traditional and authentic assessments is accurate
	The syntax for less than four traditional and authentic assessments is presented

	Alignment and focus
	A total of five traditional and authentic assessments are aligned with one TEKS 
	A total of four traditional and authentic assessments are aligned with one TEKS
	Less than four traditional and authentic assessments are aligned with one TEKS


	Plan for Student Improvement based on AEIS

	
	2
	1
	0

	AEIS Data
	Makes clear use of AEIS data as a basis for improvement plan.
	Makes somewhat clear use of AEIS data as a basis for improvement plan
	Makes unclear or episodic use of AEIS data as a basis for improvement plan or no reference to AEIS data is made.

	Plan Elements
	Includes focusing information for evaluation plan such as what is evaluated, the purpose of the  evaluation, who will do the evaluation etc.
	Includes most plan elements such as what is evaluated, the purpose of the  evaluation, who will do the evaluation etc.
	Substantial parts of the plan elements such as what is evaluated, the purpose of the evaluation, who will do the evaluation, are unclear or missing.

	Collecting Data
	Includes clear information regarding the sources of information, method for collecting data and the procedures for collection.
	Includes most of the information regarding the sources of information, method for collecting data and the procedures for collection, but certain parts are unclear.
	Information regarding the sources of information, method for collecting data and the procedures for collection, are generally unclear or missing.

	Analyzing Data
	Describes clearly how will data will analyzed, interpreted and communicated.
	Description for how data will be analyzed, interpreted and communicated is generally clear.
	Description for how data will be analyzed, interpreted and communicated is generally unclear or missing.

	Timeline
	A timeline for the program evaluation is reasonable.
	A timeline for program evaluation is generally reasonable. 
	The timeline for program evaluation is not realistic.

	Resources 
	Appropriate resources are indicated.
	Some resources are described.
	No resources are described or the resources described are no closely tied to the program evaluation.


	Traditional and Authentic Assessments

	
	2
	1
	0

	Types of Assessment
	A total of five traditional and authentic assessments are presented
	At least four traditional and authentic assessments are presented.
	Less than four traditional and authentic assessment are presented 

	Syntax of Assessment
	The syntax for five traditional and authentic assessments is accurate.
	The syntax for four traditional and authentic assessments is accurate
	The syntax for less than four traditional and authentic assessments is presented

	Alignment and focus
	A total of five traditional and authentic assessments are aligned with one TEKS 
	A total of four traditional and authentic assessments are aligned with one TEKS
	Less than four traditional and authentic assessments are aligned with one TEKS


	Critique of TK20 Key Assessment

	
	2
	1
	0

	TK20 assessment is selected.
	A TK20 assessment for an EDEE methods course in one of the four academic areas is selected.
	N/A
	A TK20 assessment outside the EDEE methods courses in one of the four academic areas is not selected.

	Expert Interview
	The results for a least two expert reviews are described with detail.
	The results for one expert review are described with detail.
	No description of an expert review is described or there is little detail about the reviews(s).

	Student Interview
	The results for a least two student reviews are described in detail.
	The results for one student review are described in detail.
	No description of a student review is described or there is little detail about the reviews(s).

	TExES Results
	The results and graphics for at least one year of TExES results are accurately used to make recommendations for key assessment improvement.
	The results for at least one year of TExES results are used to make recommendations for key assessment improvement, but the analysis and graphics are weak.
	The results for at least one year of TExES results are not used or are incorrectly used to make recommendations for key assessment improvement. The analysis and graphics are inaccurate or absent.


	TNT Program Flowchart

	
	2
	1
	0

	Visual Appeal
	The flowchart is visually appealing with a great first impression. The elements are balanced, and uncrowded. The color scheme selected is attractive and the type size/font is appropriate.
	The flowchart is visually appealing with a good first impression. The elements are generally balanced and uncrowded and the color scheme selected is generally attractive and the type size/font is readable.
	The flowchart has some or no visual appeal to create a great first impression. The elements are unbalanced, and/or crowded. The color scheme s selected is unattractive and/or the type size/font is difficult to read.

	Visual Accessibility
	The form and function are tightly connected. The flowchart is intuitive and easy to follow.
	The form and function are generally connected. The flowchart is somewhat intuitive and in most places easy to follow.
	The form and function are loosely or poorly connected. The flowchart is difficult to follow.

	Elements and function of Flowchart
	Terminal boxes, process boxes, input and output boxes and decision boxes are accurately connected to graphically illustrate how the algorithm works. 
	Terminal boxes, process boxes, input and output boxes, decision boxes are generally connected in ways that graphically illustrate how the algorithm works. There are one or two or more elements that inhibit flow.
	Terminal boxes, process boxes, input and output boxes, decision boxes generally do not graphically illustrate how the algorithm works. There are three or more elements that inhibit flow.


	TNT Database Queries

	
	2
	1
	0

	Queries
	The number of queries is appropriate to the flowchart.
	In general, the number of queries is appropriate to the flowchart, but one key area is missing.
	The number of queries is insufficient to capture an overview of program success. Two or more key areas are missing.

	Query Quality
	The written quality of the query is based on effective programs for mathematics and science teachers.
	In general, the written quality of the query is based on effective programs for mathematics and science teachers.
	In general, the written quality of the query is not linked to effective programs for mathematics and science teachers.

	Creation of Output Display
	The output display (e.g., chart, graph, number) for the query is specified.
	In general, the output display (e.g., chart, graph, number) for the query is specified, but some queries need more detail. 
	The output display (e.g., chart, graph, number) for the query is too general and most queries need more detail.


	Create a Concept Map Checklist

	Superordinate Concept
	A single superordinate concept is used

	Linking Words
	Linking words appropriately connect the concepts

	Directional Arrows
	Directional arrows are used to indicate the hierarchical nature of the concept map.

	Propositions
	Propositions represent the most important linkages of information that students should retain.

	Crosslinks
	One or more crosslink is used to demonstrate complexity and connection to other relates one domain or knowledge to another domain of knowledge

	> 20 concepts
	The superordinate concept supports at least two subordinate concepts. At least 20 subordinate concepts are used.


	Progress Variables and Learning Progressions

	
	2
	1
	0

	Identify and Discuss  Progress Variables
	Progress variables are accurately defined and discussed
	N/A
	Progress variables are not defined and/or discussed.

	Identify and Discuss Learning Progressions
	Learning progressions are accurately defined and discussed.
	N/A
	Learning progressions are not defined and/or discussed.

	Provide an Example of a Learning Progression
	A solid example of a learning progression is provided.
	A satisfactory example of a learning progression is provided.
	The example of a learning progression is inaccurate or missing.

	Provide an Example of Progress Variables that Build toward the Learning Progression.
	A solid, defensible sequence of progress variables that build toward the learning progression is provided.
	A satisfactory, but not always defendable sequence of progress variables that build toward the learning progression is provided.
	A weak and usually indefensible sequence of progress variables that build toward the learning progression is provided.

	Peer Evaluate Progress Variable and Learning Progressions 
	A peer evaluation with a strong personal reflection accompanies the learning progression and progress variables.
	A peer evaluation with a satisfactory personal reflection accompanies the learning progression and progress variables.
	A peer evaluation and/or personal reflection do not accompany the learning progression and progress variables.

	Develop and Implementation Plan for integration
	An implementation plan for a learning progression and the associated progress variables is well described.
	An implementation plan for a learning progression and the associated progress variables is satisfactorily described.
	An implementation plan for a learning progression and the associated progress variables is poorly described or not described.


	AssessToday

	
	2
	1
	0

	Implement and provide Results for the AssessToday 
	Implementation results are provided for at least two instructors.
	Implementation results are provided for at least one instructor.
	Implementation results are not provided.

	Implement and Describe Interactions during a debriefing Activity
	A thorough description of debriefing activities is provided.
	An adequate description of debriefing activities is provided, but the narrative is not comprehensive.
	The description of debriefing activities is weak.

	Analyze the Instructor’s use of FA based on AssessToday
	The analysis is accurate and includes professional graphical displays of results.
	The analysis is generally accurate and includes acceptable graphical displays of results.
	The analysis includes inaccuracies that suggest misunderstanding of the AssessToday instrument and no graphical displays of results are inaccurate, incomplete, or missing.

	Write a conclusion with implications for further research
	The conclusion Includes appropriate inferences based on observations, suggestions for improvement, and implications for further research.
	The conclusion generally Includes appropriate inferences based on observations, suggestions for improvement, and implications for further research.
	The conclusion Includes some or no appropriate inferences based on observations, suggestions for improvement, and implications for further research.


Doctoral Candidate Dispositions

As a candidate in the Curriculum and Instruction Doctoral Program, it is expected that all candidates will embrace and demonstrate dispositions of high quality educators/ professionals. Doctoral candidates expected to:

1. Work hard, and continuously display a superior work ethic and product. Great teachers do more than the bare minimum required to get by; they willingly put in the time required to get it exactly right.

“If a man is called to be a street sweeper, he should sweep streets even as a Michelangelo painted, or Beethoven composed music or Shakespeare wrote poetry. He should sweep streets so well that all the hosts of heaven and earth will pause to say, 'Here lived a great street sweeper who did his job well.”
― Martin Luther King
2. Take appropriate risks. Go beyond the familiar, and don’t be afraid to try out new skills, ideas and/or creative endeavors. 

“If you dare nothing, then when the day is over, nothing is all you will have gained.”

― Neil Gaiman
3. Remain open to constructive feedback and make adjustments as necessary.

“Sometimes when you innovate, you make mistakes. It is best to admit them quickly, and get on with improving your other innovations.”

― Steve Jobs

4. Set high expectations for your own learning and for the learning of others. Never settle for mediocre achievement. Master your content as well as the art and science of teaching it.

“High expectations are the key to everything.”
― Sam Walton

5. Keep an open dialogue with others, and communicate concern and interest in the promotion of positive interactions as well as professional growth and development.

“Communication works for those who work at it.”
― John Powell

6. Always be punctual and strive for a perfect attendance record. Arrive early for class and scheduled field experiences. Take responsibility for your own transportation arrangements. 

“Lost time is never found again”
― Benjamin Franklin

7. Adhere to all course deadlines such as the completion of all assignments and projects on time. 

“New orders: Make sure everybody who doesn't want to live here is aboard in five minutes. We are leaving.”
― Captain Kevyn Andreyasn

8. Promote equality and respect diversity. 

“It’s never too late to give up your prejudices”

― Henry David Thoreau

