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Educational Leadership Program

Core Values and Beliefs:  Graduates will have the knowledge, skills and motivation to:

Lead learning organizations

Engage ethically with the community

Advocate for diversity, equity and inclusion

Develop theory to practice solutions

Course:

EDLE 6160 - Professional Learning Communities: Research and Practice

Place:
The University of North Texas New College at Frisco, Room 123

Dates/Times:
Mondays 5:30-8:20p.m. The class will meet Face-to-Face (F2F) on the following Mondays: June 5, 12, 19, 26; July 10, 17, 24. 

Instructor:  

Dr. Robert H. Voelkel, Jr., N.B.C.T.

Office Hours: 
1 hour prior to and 30 minutes after class; by appointment; or Skype 

Contact Info:

Email:  robert.voelkel@unt.edu

Office: 940.565.4800

Skype:  robert.voelkel1

University of North Texas, Denton, TX: Matthews Hall 218V

GOAL 
Students reflect on current research, participate in activities, and use strategies to investigate the characteristics of the professional learning community (PLC) infrastructure in schools.
Description
This course prepares leaders to implement and sustain professional learning communities capable of providing ongoing support for adult and student learning.  Using adult learning theory and applicable prior knowledge, students will examine current literature, including case stories, chapters, books and journal articles, to develop a working knowledge of PLC characteristics. Students will also examine the relationship between PLCs and Teacher Collective Efficacy. Students will use this collective learning to individually develop a case study of their school. This case study will address the five dimensions of professional learning communities as defined by Hord (1997).
Required Resources

Hipp, K. A., & Huffman, J. B. (2010). Demystifying professional learning communities: 


School leadership at its best. Rowman and Littlefield.

Blankstein, A. M., Houston, P. D., & Cole, R. W. (2008). Sustaining professional learning 


communities. Corwin Press.
Selected readings on Blackboard—See course schedule and corresponding section of Blackboard

Suggested Resources

Journal of Staff Development: Learning Communities. Vol 33. No. 3

Huffman, J. B., & Hipp, K. A.(2003). Reculturing schools as professional 


learning communities. Rowman and Littlefield.
GENERAL LEARNING OUTCOMES (GLO): Students will . . .


1.1 Investigate, identify and define the characteristics of the professional learning community (PLC) process.
1.2 Explore, review and contrast the literature base and theory of PLCs.

1.3 Apply principles of adult learning theory in class interactions.

1.4 Deepen knowledge of PLCs by developing a matrix that compares and contrasts various PLC model characteristics.

1.5 Use collaborative strategies to study and explain a case story.

1.6 Design a research project to develop a case study at the site or district level related to the PLC process.
Happiness isn’t being cheerful all the time – It’s being interested, finding out more about something, learning how to appreciate differences, and incorporating something new that builds on what you already know.

Professional Standards for Educational Leadership
The Professional Standards for Educational Leadership replaced the ISLLC Standards used to guide the field of Educational Leadership.  A complete list of the Professional Standards is below—the standards emphasized in this class are marked with an asterisk.  For the full and detailed explanation of the Professional Standards, please follow this link: Professional Standards for Educational Leadership 2015.

*Standard 1.  Mission, Vision, and Core Values

Effective educational leaders develop, advocate, and enact a shared mission, vision, and core values of high-quality education and academic success and well-being of each student.

*Standard 2.  Ethics and Professional Norms

Effective educational leaders act ethically and according to professional norms to promote each student’s academic success and well-being.

*Standard 3.  Equity and Cultural Responsiveness

Effective educational leaders strive for equity of educational opportunity and culturally responsive practices to promote each student’s academic success and well-being.

*Standard 4.  Curriculum, Instruction, and Assessment

Effective educational leaders develop and support intellectually rigorous and coherent systems of curriculum, instruction, and assessment to promote each student’s academic success and well-being.

*Standard 5.  Community of Care and Support for Students

Effective educational leaders cultivate an inclusive, caring, and supportive school community that promotes the academic success and well-being of each student.

*Standard 6.  Professional Capacity of School Personnel

Effective educational leaders develop the professional capacity and practice of school personnel to promote each student’s academic success and well-being.

*Standard 7.  Professional Community for Teachers and Staff

Effective educational leaders foster a professional community of teachers and other professional staff to promote each student’s academic success and well-being.

*Standard 8.  Meaningful Engagement of Families and Community

Effective educational leaders engage families and the community in meaningful, reciprocal, and mutually beneficial ways to promote each student’s academic success and well-being.

*Standard 9.  Operations and Management

Effective educational leaders manage school operations and resources to promote each student’s academic success and well-being.

*Standard 10.  School Improvement

Effective educational leaders act as agents of continuous improvement to promote each student’s academic success and well-being.

National Policy Board for Educational Administration (2015). Professional Standards For 

Educational Leaders 2015. Reston, VA: Author.  Retrieved from http://www.ccsso.org/Documents/2015/ProfessionalStandardsforEducationalLeaders2015forNPBEAFINAL.pdf
Proficiencies for Texas Administrators

· Learner-Centered Leadership: Through inspiring leadership, the administrator maximizes learning for all students while maintaining professional ethics and personal integrity. 

· Learner-Centered Climate: The administrator establishes a climate of mutual trust and respect that enables all members of the learning community to seek and attain excellence. 

· Learner-Centered Curriculum and Instruction: The administrator facilitates the implementation of a sound curriculum and appropriate instructional strategies designed to promote optimal learning for all students. 

· Learner-Centered Professional Development: The administrator demonstrates a commitment to student learning through a personal growth plan and fosters the professional development of all staff in the learning community. 

· Equity in Excellence of All Learners: The administrator promotes equity in excellence for all by acknowledging, respecting, and responding to diversity among students and staff, while building on shared values and other similarities that bond all people. 

· Learner-Centered Communication: The administrator effectively communicates the learning community's vision as well as its policies and successes in interactions with staff, students, parents, community members, and the media. 
Student Resources

You have access to these resources: 

· Locate the “UNT Helpdesk” tab at the top of the Blackboard Learn window, which provides links to student resources of technical information and instruction, and how to contact the Help Desk for assistance. 

· If you are new to online courses or unfamiliar with the learning management tools, go to the Blackboard Learn Student Orientation.  It is recommended that you become familiar with the tools and tutorials within the Orientation to better equip you for participating in the course. 

· See short how-to videos at Blackboard Learn’s On Demand Learning Center for Students.  

Student Academic Support Services

Links to all of these services can be found on the Academic Support tab at the top of your course site. 

· Academic Resource Center
Buy textbooks and supplies, access academic catalogs and programs, register for classes, and more.

· Center for Student Rights and Responsibilities

Provides Code of Student Conduct along with other useful links
· Office of Disability Accommodation
ODA exists to prevent discrimination on the basis of disability and to help students reach a higher level of independence. 
· Counseling and Testing Services
CTS provides counseling services to the UNT community, as well as testing services such as admissions testing, computer-based testing, and career and other testing. 
· UNT Libraries

Online library services
· Online Tutoring
Chat in real time, mark-up your paper using drawing tools, and edit the text of your paper with the tutor’s help.
· The Learning Center Support Programs
Various program links provided to enhance the student experience.
· Supplemental Instruction

Program for every student, not just for students who are struggling 
· UNT Writing Lab
Offers free writing tutoring to all UNT students, undergraduate and graduate. 
· Math Tutor Lab
Located in GAB, room 440. 
· Succeed at UNT
How to be a successful student information.
COURSE EVALUATION 
Toward the end of the term, students will receive an email requesting them to complete a course evaluation.  Please complete the course evaluation, as the feedback is essential to the development and refinement of this class to continue to meet the needs of students.
SCHOLARLY EXPECTATIONS 
All works submitted for credit must be original works created by the student for the class.  It is considered inappropriate and unethical, particularly at the graduate level, to make duplicate submissions of a single work for credit in multiple classes unless specifically requested by the instructor.  It is also inappropriate to submit an assignment that has been completed by another student.  Any of these instances may result in disciplinary action.

INSTRUCTIONAL DELIVERY AND EXPECTATIONS

This course is blended with asynchronous meetings online and traditional face-to-face delivery.  This course will take on a seminar approach in which students will assume some responsibility for instruction and will be expected to have read all materials before each class session.  It is imperative that each student attend every class session.  In the event of an absence, please contact instructor by email or phone prior to the class session.  It is also very important that students arrive promptly at 5:30 p.m.  At the discretion of the instructor, failure to attend, arrive promptly, or remain for the duration of each class may be reflected in the course grade or lead to other consequences such as dismissal from course or program.
POLICIES

Disabilities Accommodation

“The University of North Texas complies with Section 504 of the 1973 Rehabilitation Act and with the Americans with Disabilities Act of 1990.  The University of North Texas provides academic adjustments and auxiliary aids to individuals with disabilities, as defined under the law.  Among other things, this legislation requires that all students with disabilities be guaranteed a learning environment that provides for reasonable accommodation of their disabilities.  If you believe you have a disability requiring accommodation, please see the instructor, and/or contact the Office of Disability Accommodation at 940-565-4323 during the first week of class.”

The University of North Texas makes reasonable academic accommodation for students with disabilities.  Students seeking accommodation must first register with the Office of Disability Accommodation (ODA) to verify their eligibility.  If a disability is verified, the ODA will provide you with an accommodation letter to be delivered to faculty to begin a private discussion regarding your specific needs in a course.  You may request accommodations at any time, however, ODA notices of accommodation should be provided as early as possible in the semester to avoid any delay in implementation.  Note that students must obtain a new letter of accommodation for every semester and must meet with each faculty member prior to implementation in each class.  Students are strongly encouraged to deliver letters of accommodation during faculty office hours or by appointment.  Faculty members have the authority to ask students to discuss such letters during their designated office hours to protect the privacy of the student.  For additional information, see the Office of Disability Accommodation website at http://disability.unt.edu/. 
Academic Integrity

Students are encouraged to become familiar with UNT’s policy on academic integrity: http://www.unt.edu/policy/UNT_Policy/volume3/18_1_16.pdf.  Academic dishonesty, in the form of plagiarism, cheating, or fabrication, will not be tolerated in this class.  Any act of academic dishonesty will be reported, and a penalty determined, which may be probation, suspension, or expulsion from the university. 

Collection of Student Work

In order to monitor students' achievement, improve instructional programs, and publish research findings, the Department of Teacher Education and Administration collects anonymous student work samples, student demographic information, test scores, and GPAs to be analyzed by internal and external reviewers.

TK20

Some undergraduate and graduate education courses require assignments that must be uploaded and assessed in the UNT TK20 Assessment System.  This requires a one-time purchase of TK20, and student subscriptions are effective for seven years from the date of purchase.  Please go to the following link for directions on how to purchase TK20: http://www.coe.unt.edu/tk20.  Announcements regarding TK20 will also be posted on this website.  Not applicable to this course.

Copyright Notice
Some or all of the materials in this course may be protected by copyright.  Federal copyright law prohibits the reproduction, distribution, public performance, or public display of copyrighted materials without the express and written permission of the copyright owner, unless fair use or another exemption under copyright law applies.  Additional copyright information may be located at: http://copyright.unt.edu.


Student Conduct and Discipline

The university expectations for student conduct apply to all online instructional forums, including university and electronic classroom, labs, discussion groups, field trips, etc.  See http://deanofstudents.unt.edu/conduct. 

Academic Honesty Policy
Academic dishonesty is defined in the UNT Policy on Student Standards for Academic Integrity.  Any suspected case of Academic Dishonestly will be handled in accordance with University policy and procedures.  Possible academic penalties range from a verbal or written admonition to a grade of “F” in the course.  Further sanctions may apply to incidents involving major violations.  You will find the policy and procedures at http://vpaa.unt.edu/academic-integrity.htm
ADA Policy

If you have a condition that requires accommodation in this course, please notify the instructor during the first week of class.  Any necessary or appropriate accommodations will be made provided timely notice is received, and that the arrangement is consistent with recommendations from Disability Services, when applicable.  Students who require this type of assistance should contact the Office of Disability Accommodation (ODA) at (940) 565-4323 or at TTY (940) 369-8652 to make appropriate arrangements.  Information on the services provided by the ODA as well as application procedures is available at http://www.unt.edu/oda/index.html
Information on UNT’s policies related to disability accommodations is available at http://policy.unt.edu/policy/18-1-14
Please note that disability accommodations are not retroactive.  Accommodations will be made only after a disability is officially verified.

Student Behavior in the Classroom
Student behavior that interferes with an instructor’s ability to conduct a class or other students' opportunity to learn is unacceptable and disruptive and will not be tolerated in any instructional forum at UNT.  Students engaging in unacceptable behavior will be directed to leave the online classroom and the instructor may refer the student to the Center for Student Rights and Responsibilities to consider whether the student's conduct violated the Code of Student Conduct.  The university's expectations for student conduct apply to all instructional forums, including university and electronic classroom, labs, discussion groups, field trips, etc.  The Code of Student Conduct can be found at www.unt.edu/csrr.
[image: image2.emf]
The Educator as Agent of Engaged Learning:

Improving the quality of education in Texas schools and elsewhere is the goal of programs for the education of educators at the University of North Texas. To achieve this goal, programs leading to teacher certification and advanced programs for educators at the University of North Texas 1) emphasize content, curricular, and pedagogical knowledge acquired through research and informed practice of the academic disciplines, 2) incorporate the Texas Teacher Proficiencies for learner centered education, 3) feature collaboration across the university and with schools and other agencies in the design and delivery of programs, and 4) respond to the rapid demographic, social, and technological change in the United States and the world. 

The educator as agent of engaged learning summarizes the conceptual framework for UNT's basic and advanced programs. This phrase reflects the directed action that arises from simultaneous commitment to academic knowledge bases and to learner centered practice. "Engaged learning" signifies the deep interaction with worthwhile and appropriate content that occurs for each student in the classrooms of caring and competent educators. "Engaged learning" features the on-going interchange between teacher and student about knowledge and between school and community about what is worth knowing. This conceptual framework recognizes the relationship between UNT and the larger community in promoting the commitment of a diverse citizenry to life-long learning. In our work of developing educators as agents of engaged learning, we value the contributions of professional development schools and other partners and seek collaborations which advance active, meaningful, and continuous learning. 

Seeing the engaged learner at the heart of a community that includes educators in various roles, we have chosen to describe each program of educator preparation at UNT with reference to the following key concepts, which are briefly defined below. 

1. Content and curricular knowledge refer to the grounding of the educator in content knowledge and knowledge construction and in making meaningful to learners the content of the PreK-16 curriculum. 

2. Knowledge of teaching and assessment refers to the ability of the educator to plan, implement, and assess instruction in ways that consistently engage learners or, in advanced programs, to provide leadership for development of programs that promote engagement of learners. 

3. Promotion of equity for all learners refers to the skills and attitudes that enable the educator to advocate for all students within the framework of the school program. 

4. Encouragement of diversity refers to the ability of the educator to appreciate and affirm formally and informally the various cultural heritages, unique endowments, learning styles, interests, and needs of learners. 

5. Professional communication refers to effective interpersonal and professional oral and written communication that includes appropriate applications of information technology.

6. Engaged professional learning refers to the educator's commitment to ethical practice and to continued learning and professional development.

Through the experiences required in each UNT program of study, we expect that basic and advanced students will acquire the knowledge, skills, and dispositions appropriate to the educational role for which they are preparing or in which they are developing expertise. 

A broad community stands behind and accepts responsibility for every engaged learner. UNT supports the work of PreK-16 communities through basic and advanced programs for professional educators and by promoting public understanding of issues in education. 

Ethical Behavior and Code of Ethics: The Teacher Education & Administration Department expects that its students will abide by the Code of Ethics and Standard Practices for Texas Educators (Chapter 247 of the Texas Administrative Code www.sbec.state.tx.us) and as outlined in Domain IV: Fulfilling Professional Roles and Responsibilities of the Pedagogy and Professional Responsibilities (PPR) Texas Examination of Educator Standards (TExES); and as also addressed in codes of ethics adopted by professionals in the education field such as the National Education Association (NEA) and the American Federation of Teachers (AFT).

Submitting Work: All assignments will be submitted via Blackboard Learn. Assignments posted after the deadline will be considered late and points will be deducted from the final grade. 

Grading and Grade Reporting: Grading rubrics for all assignments can be found on the course Blackboard Learn website with the assignment. Students are encouraged to review the grading rubrics to guide them in successfully completing all assignments.

Writing Policy: Teachers are judged on the accuracy of everything they write, whether it is a letter to parents or an email to a principal or a worksheet for students. Your written products – including, but not limited to, papers, lesson plans, and emails – should include appropriate and accurate spelling, grammar, punctuation, syntax, format, and English usage. You should expect that all assignments will be evaluated on these writing skills, in addition to any other expectations of a particular assignment.  The UNT Writing Lab (Sage Hall 152) offers one-on-one consultation to assist students with their writing assignments. To use this resource, call (940) 565-2563 or visit https://ltc.unt.edu/labs/unt-writing-lab-home.

Teacher Education & Administration
Departmental Policy Statements

Observation of Religious Holidays:  If you plan to observe a religious holy day that coincides with a class day, please notify your instructor as soon as possible.

Acceptable Student Behavior: Student behavior that interferes with an instructor’s ability to conduct a class or other students' opportunity to learn is unacceptable and disruptive and will not be tolerated in any instructional forum at UNT. Students engaging in unacceptable behavior will be directed to leave the classroom and the instructor may refer the student to the Dean of Students to consider whether the student's conduct violated the Code of Student Conduct. The university's expectations for student conduct apply to all instructional forums, including university and electronic classroom, labs, discussion groups, field trips, etc. The Code of Student Conduct can be found at https://deanofstudents.unt.edu/conduct.
Attendance: See the instructor’s attendance policy.

Eagle Connect: All official correspondence between UNT and students is conducted via Eagle Connect and it is the student's responsibility to read their Eagle Connect Email regularly.

Cell Phones and Laptop: Students should turn off cell phones when they are in class unless the phones are being used for learning activities associated with the course.

SPOT: The Student Perceptions of Teaching (SPOT) is expected for all organized classes at UNT. This brief online survey will be made available to you at the end of the semester, providing you a chance to comment on how this class is taught. I am very interested in the feedback I get from students, as I work to continually improve my teaching. I consider the SPOT to be an important part of your participation in this class. 

Comprehensive Arts Program Policy.  The Elementary Education program area supports a comprehensive arts program to assist preservice and inservice teachers to design and implement curricular and instructional activities which infuse all areas of the arts (visual, music, theater, and movement) throughout the elementary and middle school curriculum.

Technology Integration Policy.  The Elementary, Secondary, and Curriculum & Instruction program areas support technology integration to assist preservice and inservice teachers to design and implement curricular and instruction activities which infuse technology throughout the K-12 curriculum.

TExES Test Preparation.  To meet state requirements for providing 6 hours of test preparation for teacher certification candidates, the UNT TExES Advising Office (TAO) administers the College of Education TExES Practice Exams.  Students who want to take a practice exam should contact the TAO (Matthews Hall 103).  Students may take up to two exams per session that relate to their teaching track/field at UNT.  Students should also plan accordingly, as they are required to stay for the entire testing period.  Current students must meet the following criteria in order to sit for the TExES practice exams:  Students must (1) be admitted to Teacher Education, (2) have a certification plan on file with the COE Student Advising Office, and (3) be enrolled in coursework for the current semester.  For TExES practice exam information and registration, go to: http://www.coe.unt.edu/texes-advising-office/texes-exams. If you need special testing accommodations, please contact the TAO at 940-369-8601or e-mail the TAO at coe-tao@unt.edu. The TAO website is www.coe.unt.edu/texes. Additional test preparation materials (i.e. Study Guides for the TExES) are available at www.texes.ets.org.
“Ready to Test” Criteria for Teacher Certification Candidates.  Teacher certification candidates should take the TExES exams relating to their respective certification tracks/teaching fields during their early-field-experience semester (i.e. the long semester or summer session immediately prior to student teaching).

Six Student Success Messages.  The Department of Teacher Education & Administration supports the six student success messages on how to succeed at UNT:  (1) Show up; (2) Find support; (3) Get advised; (4) Be prepared; (5) Get involved; and (6) Stay focused.  Students are encouraged to access the following website:  https://success.unt.edu.  The site contains multiple student resource links and short videos with student messages.

Late Assignment Policy

A late assignment deduction of 10% of the possible points available for that assignment will be deducted from the points earned on any late assignment.  The final grade will be based upon points earned on the following assignments.

ASSESSMENT
The determination of the student’s success in this course will be guided by the following expectations: informed and high quality participation in all classes, timely completion of individual and group assignments, appropriate contributions and participation in group assignments, and completion of Discussion Board postings. The use of rubrics will be utilized. The student is expected to attend all class sessions. Lack of attendance or multiple tardies may result in lowering of earned grade. 
  The grading scale is:  900 – 1000 = A    800 – 899 = B    700 – 799 = C   Below 699 = F
[image: image3.png]


Format for all assignments: Please use 12-point                                    font, correct spelling and correct grammar. Use APA 6th edition and include a 

reference section when applicable.
ASSIGNMENTS – all uploaded to Blackboard.  As part of the online expectations, it is important you stay current with the readings, PowerPoints and the postings to fully participate in the face-to-face dialogue.

Article Review - (100 points; 10%). GLO 1.2. Prepare a written 2-3 page summary and synthesis (not including title and reference pages) of the following article: Understanding the Link between Professional Learning Communities and Teacher Collective Efficacy, recently published from a peer-reviewed international journal. Explain the main theme of the article and how it adds to the knowledge base for professional learning communities. You will be presenting verbally (no PowerPoint) in small groups (10 minutes).
Discussion Board Postings – (360 points; 36%). GLO 1.3, GLO 1.4. Students will participate in weekly (most weeks) discussions on Blackboard.  Your attendance and active participation are essential to achieving the student learning outcomes for this course. Students are expected to enter the online course prepared to discuss the reading materials and to engage in challenging conversations that support the further development of one’s academic voice. This course includes discussions and instructions for students designed to promote interaction and to meet course learning objectives. Most discussions include an initial post due by 11:59p.m. Tuesdays and responses to at least two others (in addition to everyone who responds to your initial post) due by 11:59p.m. Saturdays. A minimum of two responses to colleagues within each discussion thread is required. Discussion board topics will be derived from course readings. Your initial posts and responses will be evaluated based on the quality and relevance to the topic. Follow the instructions posted within the discussion tab. A rubric explaining the grading of discussions is included on the course Blackboard page.
Week 1: 
 Making the Case for PLCs: Why PLCs? (60 points)
Week 2:
 From Isolation to Collaboration (60 points)
Week 3:
 Creating and Sustaining Professional Learning Communities (60 points)
Week 4:
 The Role of Teacher Collective Efficacy in Successful PLCs (60 points)
Week 5:
 Leading Professional Learning Communities (60 points) 
Week 7:
 Final Reflection (60 points)
PLC Characteristics Matrix - (120 points; 12%). GLO 1.4. In groups of three, create a matrix that compares and contrasts various PLC model characteristics. Two of the models must be Hord (1997) and DuFour and Eaker (1998/2008). You will choose two additional models to include in your matrix for a total of four PLC models. In addition to creating the matrix, write a 2-3 page paper (not including title and reference pages) discussing the similarities and differences between the PLC models, which model you believe to be most effective, why that model is the most effective, and be prepared to share your findings in small groups.  
Case Story Group Analysis - (120 points; 12%). GLO 1.1, GLO 1.5. In groups of three, review one of the three case stories from the Hipp/Huffman book. Collaborate with your small group members to formulate responses to the “Analyzing PLC Practices” section. Each small group prepares a 3-4 page written response (not including title and reference pages), indicating which sections were the primary responsibility of each group member. The small group team presents a 15-minute verbal presentation to the class.

Case Study Research Design, Implementation and Report - (300 points; 30%). GLO1.6
* Prepare a case study based on the school or district in which you are the site/district
   leader.
* In the report, include demographics and background/context of the school, addressing both the faculty and student populations. Present any descriptive statistics/analysis and/or any interviews conducted over the last two years. Include the protocol in the appendix in your report. Study the data collected such as interview results and look for patterns and themes that may suggest explanations and understandings related to the school culture and PLC development. Be sure to address the five dimensions of PLCs as defined by Hord (1997). Summarize and synthesize.
* Please include the following five sections: 

1. Introduction – Background, Context, and Demographics
2. Leadership – Style, staff development, decision-making
3. School Focus 
4. Challenge(s) and how meeting/met challenge(s)

5. Conclusions and Implications - related to the professional learning community
    model.
Prepare a 10-15 minute PowerPoint or Prezi presentation for this assignment. Also upload the paper including charts/visuals (6-8 pages not including title and reference pages), and be sure to address the five sections. 


No act of kindness, no matter how small, is ever wasted.  AESOP The Lion and the Mouse
Course Schedule (Subject to Change)
	Week
	Dates
	Class Type
	Topic
	Activities
	Text/

Readings

	1
	6/5
6/6-6/10
	F2F
Online

	Introduction and Syllabus Review

• Introductions and conversation about
   individual goals for class.

• Syllabus review

• Instructor PowerPoint – 
  Introduction
Establishing the PLC Model

• Instructor PowerPoint – What,
  Why, and How
• Introduce PLCO Tool (pg. 26)
• Activity - Questions regarding
  Journal Article Review (due Sunday
  night by 11:59 p.m.)
Discussion

Topic: Making the Case for PLCs: Why PLCs?
	Syllabus, PPT, Read, Discussion, Article Review (due Sunday night by 11:59 p.m.)
	Forward, Ch. 1, 2, and 3 (Hipp & Huffman)
Hord & Hirsh (2008) – Blankstein book – Making the Promise a Reality

Articles: Voelkel & Chrispeels (2017)
From Isolation to Collaboration

	2
	6/12
6/13-6/17
	F2F
Online

	Implementing the PLC Model and the Change Process

• Connections – Change: “It is not
   enough to have the best ideas.” 
   Fullan, 2001.

• Discussion (small group/whole
   group) - Journal Article Review

• Activity - Students organize into
   small groups for Case Story work.
   Introduction of Case Stories.
   Selection of Case Stories (Due
   Sunday night, June 25 by 11:59p.m.)
Theory, Assessments and Dialogue

• Instructor PowerPoint -  PLC
   Research and Theory

• Instructor PowerPoint – PLC
  Formal Assessments and Dialogue
• Introduce PLCA-R Tool (pgs. 32-35)
• Activity - Small groups for the Case
  Stories work together for 1 hour at a
  central location or virtually.
• Activity - Students organize into 
  groups of 3 for PLC matrix work
  (due Sunday night by 11:59 p.m.)

Discussion

Topic: From Isolation to Collaboration
	PPT, Read, Discussion, PLC matrix work (due Sunday night by 11:59 p.m.)

	Ch. 4, 6, 7, 8, 9, 10 (Hipp & Huffman)

	3
	6/19
6/20-6/24
	F2F
Online
	Case Study Investigation

• Activity - Work outside of class with
   members of small group on Case
   Stories
• Student Presentation – PLC Matrix
Collaborative Work
• Connections – Structured Teacher
  Collaboration: “In the long history of
   humankind, those who learn to 
   collaborate and improvise usually
   prevail.” Darwin
Teacher Collective Efficacy

• Instructor PowerPoint -  PLC and
  TCE
Discussion

Topic: Creating and Sustaining Professional Learning Communities
	PPT, Read, Discussion, Case Study work

	Articles: Bandura (1993); Goddard, 2002; Goddard, Hoy, & Woolfolk-Hoy, 2004; Goddard & Skrla, 2006

	4
	6/26

6/27-7/1
	F2F 

Online
	PLC Tools to Support Dialogue and Analysis

• Instructor PowerPoint – Informal
  PLC Tools
• Introduce the following Tools: PLC
  ICM (pgs. 45-49), ESS ICM (pg. 50),
  PLCDR (pgs. 52-53), and Initial
  Plan (pgs. 54-56) 

Case Stories: What Did We Learn?

• Student Presentation - Small groups
  present Case Story Analysis
• Connections – Data: “Not everything
   that can be counted counts and not
   everything that counts can be
   counted.” Einstein
Collective Efficacy

• Small groups discuss efficacy

  articles/present to class

Discussion

Topic: The Role of Teacher Collective Efficacy in Successful PLCs
	PPT, Read, Discussion, Case Study work

	Ch. 5  (Hipp & Huffman)
Articles:

Carmichael & Martens (2012);
Hirsh (2012);
Kise (2012);
Moirao et al., (2012)



	5
	7/3

7/5 (Wed.) -7/9 (Sun.)
	Online


	Sharing Practice in Schools

• Instructor PowerPoint – 
   Professional Teaching and Learning
   Cycle (PTLC)

• Introduce PTLC Tool 

The Real Challenge: Sustaining Continuous Improvement

• Instructor PowerPoint – 
  Sustainability and Continuous
  Improvement
Discussion

Topic: Leading Professional Learning Communities
	PPT, Read, Discussion, Case Study work
	Louis chapter in Blankstein book - Creating and Sustaining PLCs.
Articles:

Moolenaar et al., (2012);

Gray & Summers (2015);

Goddard et al., (2015);

Lee et al., (2011)

	6
	7/10


	F2F


	Reflections: The Role of Leadership

• Instructor PowerPoint – Final
  Reflections

International PLC Research

• Instructor PowerPoint – 
  Developing and Sustaining PLC
  Practices in a Global Context
	PPT, Read, Discussion, Case Study work

	Ch. 11 in (Hipp & Huffman)
Articles:

Fahey (2012);
Mendels (2012)

	7
	7/17
7/18-7/22
	F2F

Online
	Leadership: Differentiated, Capacity, Succession

• Connections – Leadership: “The key
   to successful leadership today is 
   influence, not authority.” Blanchard
Case Studies: What You Discovered
• Activity  – Successful PLC Schools?
   How Will We Know? 
   How might the PLC model
   contribute to school success?
   Organizational features


Common characteristics


Strategies


Priorities
What barriers do we need to address?

What might be different in schools and learning if we use the inclusive PLC model and specifically the five PLC dimensions?

Discussion

Topic: Final Reflection
	PPT, Read, Discussion, Case Study work

	Ch. 12 (Hipp & Huffman)
 Hargreaves chapter from Blankstein book – Leading PLCs

	8
	7/24
	F2F

	• Final Student PLC Case Studies
  Presentations

• Case Study Due Sunday, July 23 by 11:59 p.m.)
	Final PPT Presentation
	


Hope: “Of all the forces that make for a better work, none is so powerful as hope. With hope, one can think, one can work, one can dream. If you have hope, you have everything.” Anonymous
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CONNECTIONS and CONVERSATIONS: To successfully implement and sustain the PLC framework, leaders must develop the capacity to effectively utilize a multitude of additional skills and processes. The in-class conversations are designed to connect some of these skills and processes. I invite you to reflect on these topics and add your practical skills and experiences as well as any key resources you want to share.
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